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ARSTRACT

Ouestionnajire responses from 187 speech instructors
reoresentina %A junior colleges in the western United States vere
stuiied to determine aoproaches to the bhasic speech course at these
institutions. Such a course is regquired for araduation at U2 per cent
of the institutions: it typically vreceives three semaster units of
creiit, me2ts Su hours per term, and exphasizes vublic speakina.
Nevelopment of a ageneral facility in basic sveech techniaues aorears
to he the fundamental course obijective. Types of speech receivina the
greatest ewmphasis are those to inform, to persuade, and to
Aemonstrate: however, imoromotu speakino and Aiscussions are also
frequently nentioned. Course reaouirements usually encompass seven to
eiaght mafor spreches, a few quizzes, reports on speeches angd
lectures, and out-of=-class written assignments. Most instructors
prefer an inforrmal rather than a standardized grading form, and 02
oer cent report no use of the "normal curve" in arade assignment.
thout 60 per cent of clacss time is used for speech presentation, and
about 20 per cent for criticism. Most instructors revort current use
o€ voice tecoriinas for student skill development, with many
indicating future plans to use videotave. Pased on these and other
find1ings of the report, it is concluded that, while similarities and
diversities in approach are appareat, follow-up study is needed to
spot trends, new developments, and successful innovative techniaues,
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Rationale

The drematic grouwth of the junior college in recent years, both in
number end significance, gives rise to an increasing need for invest-
jgation of pedagogical approzches to basic course offerings in these

institutions. The studias which have been made at this level hava

not reached a wide audience since few junior collegesa take advantage
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of the machinary for sharing information regarding current prastices,
trends and methodologies, A study in depth of the basic sprech
course is of particular significance inasnuch as the first course is
selected by the vast majority of students and represents, in most
cases, their only exposure to formal spoech training. Such an
investigation, then, cen have important implications at curriculum
and departuent level for these growing schools,

This study was inftiated primarily as an exploratory survey to
determine pedagogfcal approaches to the basiec speech course in the
Jjunior colleges in tha HWestern Speech Assoc’ation area., Percentages
and averages did produce a compusite pattern of the typical offering;
however, this fa not intended to represent the ideel. It fs,however,

f11lustrative of what {s occuring in tha beginning course in the junior

colleges,
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urvey

In Octodber, 1966, under the auspices of rthe lastern Speech
Association, guestionnaires ware sent to the offices of the
pregidents of all junior colleges in the fourteen lestern states

as listed in the Amexican Junior College Association Directory.

Over ninety percent of the questionnaires were returned with the
i1istings of all instructors {nvolved in the teaching of the basic
speech course in these institutions, From these returns, a composite
list of four hundred aend fifty-eight instructors currently teeching
epeech in the flestern states junior colleges was compiled,

In April, 1967, a questionnaire w7as sent to each of these instructors.
The form consxianted of questions concerning class size, nunber, and types
of speaking end uvitten assignments, the evaluation and grading of
speaches, the use of specfal facilitfes, innovative sttempts and general
trends, practices ani techniques, Severcl respondents objected to the
closed form of questioning fn that a yes or no cholece offered no latitude
for explication., The instructors, however, were encouraged to respond at
sone length {f they so desired and were asked to fnclule eyllabf, evalu-
ation forns and assipgnment sheets.

Cne hundred and ninety-seven questionnsires were answered and roturned,
Of these, one hundred and efighty-saven were usable, representing a forty
percent sampling., A nunber of instructors indiceted that they were
answering for the entire speech staff and that their reply represented
the methode and trends consistent witl pedagosical approaches of the speech
dapartment. Ninety-six responses were received from the one hundred and
tuenty-five fnstitutions polled. Seventy-six purcent of the schools, then,

vere represented in the survey.
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Structure of the Basic Course

i
1

The introductory course {3 fequired for gradustion in 42 percent of
the institutions, and $0 perc;nt offer three semeater units for the class,
The class gize ranges from ten to thivty or more, with en average of
tuenty-three students. Fifty percent of the sections are met 51 to 60
hours per term with 23 peccent meeting 41 to 50 hours. In 49 porcent of
the replies there are five to seven spesking assignments narmally given
during the course worl:, and eight to ten given in 33 percent. Syllebli or
other guideliunes appacently play a large role in offering direction in the
course, Sixty-eight percent of the instructors use guch outlines, but
three-fourths responded that there is much latitude in follouing them.

Six speach types vhich normally would constitute c¢lass assignments in
the beginning course were listed and instructors were asked to indicate
which were offared and the time limits for each. These findings are

sumnarized in Table ¢1.




Speaking Assignments

Teble 1
Tyres end Duration of Speaking Assignments

Time Limits ( liinuter)

Speech Required 3-4 5-6 7-8 9-10 11 or moxe
Introduction 64Y, 76% 14Y%, 6% 4%

To demonstyeate 718% 29% 52% 11% 1% 1%

To inform 974 20% 567 147% 8% 2%

To entertain 37% 30% 41% 16% 6% 1%

To persuade 4% 10% 30% 32% 22% 6%

To arouse S$9% 16% 37% 23% 20% 49,

It seems clear from Teble ¢1 that the speeches to inform, to persuecde
end to demonstrate are still considered the most important assiguments. The
speech to convince or persuade, because of the frequency of offering and
the relatively longer time limits, would appear to be the one type considered
most important. The spaech to entertain, long acceptad as one of the three
of four major types, is offered less rrequently, Perhaps the reason why
63 percent of the inctructors did not require the speech {8 l{nked to the
observetion,

"tly students do best at straight expository, infonrative comnunfcation,
They laclk the beckground for advoracy and the wit of humor, And they need
expository skills {speaking, uriting, reading, listening) in their other
tlasses,"

4 casjual inspection of recent speech texts indicates also that the speech
to entertain i .15 been given nuch lecs space than in previous booke; in nany
caces it is not covared at all,

Nine additional spaaoch activities vere also listed and instructors
checkad those offered in the basie course., Impromptu speaking was {ncluded
in 73 percent of the tceponses, discusafon (59 percent), interpretive read-
ing (39 percent), panels (37 percent), oral reports (22 percent), eales talks
(13 percent), and parlismectary procedure (& percent). Righty percent of

the instructors «180 requira a final spessh,
la -
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Out-of-class written assigmments are required by 70 percent of those
responding. Listening reports of lectures and speeches was the most common
listing, 7%hree to four tests or quizzes are given during the term in 40
percent of the cases, while 37 percent give one or two. Only 4 percent
give seven or more tests,

The use of ourlines and note cards varies a great deal. Forty-seven
percent of the raespondents require outlines on all speeches, 38 percent on
most speeches and 15 percent on some speeches. The majority of instructors
placed some constraint on the use of notes. In general, 31 percent permit
complete freedom in the use of speaking notes, 66 percent permit limited
use, while 15 percent do rot allow the use of notes at all.

Credit for sperking assignments is given by letter grade by 6Z percent
of the instructors and numerical pointe by 35 parcent; the others somehow
use a combination of the two methods, Ninety-three percent make no attempt
at using a normal curve in assigning grades. A number of instructors noted
that a noermal curve would be ifmpossible to establish; others asked 'what is

a normal curve"?

Evaluation of speaches

The questions regarding evaluatfon brought a wide variety of responses.
Fifty {nstructore returned evaluation foras with the questfonnaire, but
there was only one casae of two instructors using the same form. The forms
varied in complexity from a five item check 1ist to one with more than
forty catagories., Sixty percent of the fnstructors indicated that they did
not use a standardized avaluation forr. several inctructors noted that
they started with a dlmk piece of paper, since a check 1list was too
restrietive, Fifty.eight percent offer oral critiques after nach spesker,
vhile 34 percent give evaluations after each group of speakere. Perhaps

5.
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class size placee some burden on the time vhich can be =lloted for critique.
Audience criticism and discussion is always encouragec by 56 percent of the

respondents, and another 36 porcent favor audience participation to some exteat.

Facilities

Voice recording on tape is the most frequently used method (74 percent}
for developing speech skills, Twenty-three percent use voice drills, 19 percent
arc presently making use of video tape rocordings, 17 percent use closed
circuit T.V., and 16 percent employ rchearsal rocms, Many instructors
indicated that their department would be using video tape recordings {n a
year or two. Judging from the number of replies pointing up this direction
in many schools, video tape recording might very well be one of the most
etriking i{nnovations in speech training in the near future. Several
instructors also noted that all the facilities listed on the questionnaive
would be available to specch students vhen the department moved to the new

“speach wing ' or "speech building."

Surmary

The typical speech course, then, emerges as one vwhich emphasizes public
sr.eaking. The course offers three semester units of work and is nornally met
fifty-€four hours per tem.
Students are vequired to give seven or eight major epeeches durf. 3 the course,
vith thae speaches to intorm, to persuade and to demonstrate the most cogaon
types presented,

Impromptu speaking and various types of discussion are the most frequent
additional offerings in the dbeginning course. Two-thirds of the instructors
require written assignments, usually a listening critique, and three tests or

quizees are normally given during the tera, There is an individualized approach
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to evaluation. Hany of the instructors preferrad the more pevsonalized
general comments in the less restrictive areas of "stxong points' and "needs
improvement.'" Judging from available data, approximately 60 percent of class
tine is devoted to performance and ncarly 20 percent to speech eriticism,

Although a variety of pedagogical approathes is in evidence, the primary aim
of the junior college first course is to develop a general facility in tho basic
techniques of speech preparation end delivery. Listening improvement, critical
thought, research and organizational skills and allied goals are all by-products
of this overall design of nost offerings. Any specific aims seem to fall
between making the course academically respectable for the transfer student and
immediately functional for the terminal., And while theece goals seem to be at
opposite poles, they ave not incompatible; in all probability they are
convergent,

As stated previously, the research was undertaken to explore trends i{n speech
pedagogism in the junior college basic course. Although there was no written
or impifed intent of any effort at standardization as a result of the invest-
igation, the most fraquent addendua to the questionnaire was a defense of . 4
individual approaches to the teaching of speach.

A typical first course did emerge, but with it came a wide variety of
approaches to attain & numdar of difforing goals. Perhaps one unfortunate aspect
of these conclusions {s that there {s little previsus comparative data with
vhich to contrast ecarlier pedagogical approaches with what might be innovative
techniques employed today.

tlany queations have not been anawered satisfactorily, Obviously, further
fnvestigation of a varlety of q.eries posed by reupondents is needed to
deternine the role of the basie speech course in the junior college, How do
we evaluate vnderpraduste thiokingt that are typical standards for evaluation?

How muth does one fanstructer iffer from another, one school from enother?
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Cen the otandaxds be the same as for senior institutions? Which sneech
purposes are to be served? How does class size determine speech effectiveness?
What can wa offer tho terminal student? A follow-up study is needed,certainly,
to exariine innovative methods employed in developing adequate speech facility
in those thousands of students whose only exposuie to formsl speech training is
the junior college basfc coursa. Hopefully, this study will offer a bass line

for additional investigatfons of speech pedagogism in the junior college.




